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Transi�on Planning: The Basics
References

This document is developed to assist IEP / transi�on teams that include youth, parents, educators and agency 

partners to develop effec�ve transi�on language in the Individual Educa�on Program (IEP) that is compliant 

with current legal mandates. It recognizes that transi�on is a process- not a document - so it lists the Federal 

and State mandates for secondary transi�on on one page with corresponding research-based best prac�ces on 

the opposite page.
Primary Resources and References

Na�onal Technical Assistance Center on Transi�on   (NTACT-Connect)  h�p://www.transi�onta.org

Transi�on Coali�on   www.transi�oncoali�on.org

IDEA Website   h�ps://sites.ed.gov/idea

Department of Educa�on:  Office of Special Educa�on and Rehabilita�on Services

 www2.ed.gov/about/offices/list/osers

California Department of Educa�on   www.cde.ca.gov/specialeduca�on

    California Department of Educa�on Web-Guide to Secondary Transi�on   www.cde.ca.gov/sp/se/st/

    California Department of Educa�on School Dashboard, 2019   h�ps://www.caschooldashboard.org

    California Department of Educa�on Career-Technical Educa�on   h�ps://www.cde.ca.gov/ci/ct/

California Statewide Individualized Educa�on Program (IEP) Report

California Alterna�ve Pathways to a High School Diploma Workgroup Report

 

California Department of Health and Human Services 

Blueprint for Compe��ve Employment   h�p://www.chhs.ca.gov/Pages/Compe��ve-Integrated-Employment

California Department of Rehabilita�on (DOR):   www.dor.ca.gov

Department of Labor: Workforce Innova�on and Opportunity Act (WIOA)   www.doleta.gov/wioa 

Workforce innova�on Technical Assistance Center   www.wintac.org

Department of Labor Office of Disability Employment Policy (ODEP):   www.dol.gov/odep

Publica�ons

The 2020 Federal Youth Transi�on Plan:  A Federal interagency strategy for collabora�on 

h�p://www.dol.gov/odep/pdf/20150302-FPT.pdf

The 2022 Youth Transi�on Report:  Outcomes for Youth and Young Adults with Disabili�es

Ins�tute for Educa�onal Leadership   www.iel.org

2022 California Opportunity Youth Data Report   New Ways to Work  www.nww.org

 

Transi�on Plan to Phase Out Minimum Wage (SB 639)  www.dds.ca.gov

Indicator 13 language is based on the NTACT/NSTTAC) Indicator 13 Checklist

Percent of youth aged 16 and above with an IEP that includes coordinated, measurable, annual IEP goals and 

transi�on services that will reasonably enable the child to meet the post-secondary goals (20 U.S. S.C.1416(a)(3)(B).  

IDEA regula�ons cited are based on Regula�ons: Part  /  / 300.320)   Further, the regula�ons recognize that there 300 D

are numerous media�ng factors that posi�vely or nega�vely affect an adult's acquisi�on of goals for which a school could 

not be held accountable (IDEA Part B, 614,(d)(1)(A)VIII;300.1(a). (Transla�on: LEA is not responsible for decisions 

students make a�er leaving school.)

https://www.cde.ca.gov/pd/ee/responsiveteaching.asp
http://www.transitionta.org
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A Perspec�ve
In 2004, transi�on services for students with disabili�es were mandated in the Individuals with Disabili�es Act (IDEA). 

In 2023 transi�on is a primary focus of educa�on and the workforce development legisla�on.  College and Career 

Readiness is transi�on for all, including students with disabili�es. This focus validates the need to prepare all students 

to have a plan for their future as they leave the K-12 system. There is increasing focus on the value of post-secondary 

educa�on as part of the path to employment for technical careers, as well as high-skill jobs.   The job market is impacted 

by technology.  All youth need strong academic skills and further educa�on.

There are mul�ple pathways to careers from on-the-job training provided by employers, on-line educa�onal 

opportuni�es, the military, appren�ceships, occupa�onal cer�fica�on, and tradi�onal degree and cer�ficate programs 

that are offered through community colleges and four- year universi�es.

There is an increasing focus on Employment for All.  Employment First ini�a�ves emphasize that work is a right and a 

responsibility for everyone who is capable of working.

Research tells us that the four most cri�cal skills for success in employment are the 4 Cs:

1. Communica�on        2.  Collabora�on        3. Cri�cal Thinking        4. Crea�vity

The primary reasons people work (in order of priority) are to:

1.  Feel Good about Ourselves   2.  Be Around Others   3.  Con�nue to Learn   4.  Stay Ac�ve   5.  Make Money

There is increasing emphasis placed on post-school outcomes.  We need to know if students who le� school are working 

and/or pursuing post-school educa�on and training. Are we adequately preparing them for their next des�na�ons?

How are We Doing?  A Look at the DATA 2022
High School Gradua�on with a Diploma:  Source:  CDE DataQuest, 2022

th thState Rate for 4  and 5  Year Cohort-  All Students 87.4%
Students with disabili�es 75.2%
Drop-Out Rate for Students with Disabili�es 14.0%
Opportunity Youth – Not in school or the workplace    All Students 11%

Employment Rates for Youth with Disabili�es No Disabili�es (Source ODEP)
Ages 16 -19 29% 37%
Ages 20-24 50% 72%

PostSecondary Educa�on Enrollment                                   Community College          CSU          UC
College Going Rate for all students             63%         Of Those       53%                         19%          12%
         For students with Disabili�es              41%                                 81%                          8%             2%

The Good News

People who are compe��vely employed are contribu�ng to the economy.

· 600,000 scien�sts and engineers currently employed have disabili�es. 

· Employment training and voca�onal experiences lead to be�er post-school outcomes.

· Some of the top innovators in the US have disabili�es, including Chief Execu�ve Officers of Ford Motor Company, 

Xerox, Turner Television and Apple. Many companies are striving for an inclusive workforce.
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Terminology
It is important to be aware of recent legisla�on and reform ini�a�ves that are being developed that impact transi�on for 
all youth, including students with disabili�es.  Here is a list of "buzz words" we need to know.

College Readiness is most defined as being ready for college level coursework without remedia�on.  It means 
more than pursuing any post-secondary experience, including two- and four-year ins�tu�ons leading to a 
creden�al, cer�ficate, degree or license.   (www.air.org)

Career Readiness means that a high school graduate has the English and math knowledge and skills needed to 
qualify for and succeed in post-secondary job training and or/educa�on necessary for their chosen career. 
(www.air.org)

Work-Based Learning is defined in Ed. Code (51760-51769.5) as an educa�onal approach or instruc�onal 
methodology that uses the workplace or real work to provide pupils with the knowledge and skills that will 
help them connect school experiences to real-life work ac�vi�es and future career opportuni�es. There are an 
array of work-based learning experiences for career awareness, career explora�on, career prepara�on and 
career training.

Compe��ve Integrated Employment - The op�mal employment outcome:  Full �me or part-�me work at 
minimum wage or higher, with wages and benefits similar to employees without disabili�es performing the 
same work, and fully integrated with co-workers without disabili�es. (May include customized employment.  
Our goal is all youth leave school with the skills and experience to set goals for a family-sustaining wage.

High School Diploma is defined as the diploma that is provided to a preponderance of students statewide and 
is based on the course of study (list of classes) required by California Department of Educa�on or local 
educa�on agencies and embedded in Educa�on Code (EC). 

Self-determina�on is believing you can control your own des�ny. Self-determina�on is a combina�on of 
a�tudes and abili�es that lead people to set goals for themselves and to take the ini�a�ve to reach these 
goals. It is about being in charge but is not necessarily the same thing as self-sufficiency or independence. It 
means making your own choices, learning to effec�vely solve problems, and taking control and responsibility 
for one's life. Prac�cing self-determina�on also means one experiences the consequences of making choices.  
(Source: Pacer Center at   www.pacer.org

Person Centered Planning focuses on the individual's interests, skills, strengths and needs as stated by the 
individual.  Person Centered planning requires engaging the individual in planning their goals.
www.pacer.org

Inclusive Prac�ces:  inclusion secures opportuni�es for students with disabili�es to learn alongside their non-
disabled peers in general educa�on classrooms. SIP Project:   h�ps://www.rcoe.us/student-program-
services/suppor�ng-inclusive-prac�ces-sip-project

Asset Focused Assessment and Teaching focuses on the student's strengths and a�ributes. Helping students 
iden�fy and leverage their strengths, interests and preferences can lead to more self-awareness and self-
advocacy.   www.understood.org



Federal and State Legisla�on is Aligned with Transi�on for All Students,
Including Students with Disabili�es.

Common Focus:  Preparing All Youth to Meet Workforce Demands for the Future
Employment, Post-Secondary Educa�on and Training

 

 

 

ESSA 

WIOA 

IDEA

 

 

 

 

LCFF

Individuals with Disabili�es Educa�on Act (IDEA)

Mandates for Transi�on

Mandates Transi�on Services

Based on post-secondary goals:

Employment, Educa�on/Training, 
Independent Living

Validated by Assessments

Defined Course of Study

Transi�on Services

Annual Instruc�onal Goals

Student Engagement

     Collabora�on with Agencies

Every Student Succeeds Act

(ESSA)

Meet Challenging Academic Standards

Increase Inclusion in General Ed.

Accountability-

College and Career Readiness

(Ca School Dashboard)

Defines High School Diploma

Defines Alterna�ve Diploma

Perkins V funds

Career Technical Educa�on

Prepara�on for Employment 

Career-Technical Pathways

Collabora�on with Colleges

Career Development

Employability Skills

Work-Based Learning

Career Assessments

Inclusion of "special Popula�ons

Standards for Career Ready Prac�ce

Dual Enrollment / Early College

Work Innova�on and Opportunity Act 
(WIOA)

Coordinates workforce development 
resources, including Educa�on, 
Department of Rehabilita�on

American Job Centers

Pre-Employment Transi�on Services

California Local Control Funding Formula
Condi�ons of Learning Engagement
 State Standards School Climate
 Course Access Student Engagement
 Expelled Youth Parent Involvement
 Foster Youth
 Basic Services

Student Outcomes
Student Outcomes

Student Achievement

Trends in recently enacted state legisla�on 2022

Develop Civic Engagement / Volunteer Programs Community School Partners

Middle College High Schools/Dual Enrollment College and Career Access Pathways
st

21  Century Skills Alterna�ve High School Diploma Pathway

Mandate inclusion of Universal Design for Learning/Inclusion in teacher creden�aling programs

6
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There is significant value to inclusive educa�on.

For Students with Disabili�es For Students without Disabili�es
❖ ❖ Greater gains in math and reading

❖ More sa�sfied, diverse friendships ❖ Reduced fear of differences

❖ Less disrup�ve behavior ❖ Greater empathy

❖ Improved communica�on skills ❖ Increased social cognition 

❖ ❖ Improved self confidence

Source:  State Inclusion Project:  www.sipinclusion.org

Trends

Start Early

IDEA mandates transi�on starts by age 16 and earlier if appropriate.  Research tells us we must start preparing 

for transi�on much earlier, at least at the Pre-School/Kindergarten level if students will have sufficient �me to 

learn about themselves and make informed choices about their post-secondary goals. 

We need to begin earlier than high school to develop academic, technical, and employability skills.  When do 

children begin communica�on skills, interpersonal skills, teamwork, and problem solving?  Answer: PreK-grade 

3.  These are the skills that are required to be employed as adults.  

Inclusion in Regular Educa�on enhances the opportunity to develop academic skills.

Every Student Succeeds Act (ESSA) emphasizes equal access to educa�on, high academic standards and 

accountability.  It recognizes that students with disabili�es are general educa�on students first.  Increasingly, 

students with IEPS are included in general educa�on classes.

Inclusion in general educa�on requires students with disabili�es to have access to general educa�on 

curriculum and be engaged in regular educa�on classes with peers without disabili�es.  It requires adop�on of 

differen�ated instruc�on, universal design for learning, and effec�ve collabora�on between general educa�on 

and special educa�on services to ensure adequate support services are provided.

Person Centered Planning

Person-centered planning is a process of discovering how an individual wants to live his life, iden�fy his 

strengths and abili�es, determining the supports he requires to live that life, and then crea�ng a plan to make 

that life possible. The focus is on the person, not on the disability or the services available. 

Person-Centered Planning is an integral part of planning by the Regional Center individual Program Plans and 

the Department of Rehabilita�on Individual Plan for Employment.

Higher rates of academic performance

Be�er post-secondary outcomes
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2020 Predictors (Services) that lead to Outcome for students with disabili�es. 

Predictor/Outcomes
Services that are best prac�ces

Educa�on Employment Independent 
Living

Discover career op�ons
P P

Career and Technical Educa�on
Training for specific careers, may be cer�fied

R E

Paid Employment / Work Experience R R P

P
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W

o
rk
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d
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P

Self Realiza�on (New)
Awareness of assets, talents, skills, challenges

P P

P P R

Goal Se�ng (Employment/Educa�on/Life Goals)

Social Skills P P

Student Support: P R P

Psychological Empowerment P P P

Youth Autonomy / Decision Making R R PSe
lf

 A
d

vo
ca

cy
 /

 S
el

f 
D

e
te

rm
in

a�
o

n
 

A
ca

d
e

m
ic

D
ev

e
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p
m

e
n

t

R R

High School Diploma Status P

Inclusion in General Educa�on:  R R R

R

P
ar

e
n

t
R

o
le

Parent Expecta�ons P R

Parental Involvement:  P

Interagency Collabora�on:  P P

Transi�on Program  R P

Travel Skills P

Na�onal Technical Assistance Center on Secondary Transi�on-C  (Researched Based, Evidenced Based  Promising)

Career Awareness:  Start PreK / K 

Community Experiences:  Middle School
May include Volunteering, youth organiza�ons

(New) Technology Skills    Accessiblility tools, use of
technology in workplace, classroom and home

Self Care/Independent Living

In
te

ra
tg

e
n

cy

C
o

lla
b

o
ra

�
o

n

Youth lead the decision-making process

Program of Study:  List of Classes required

Work Study: Develop academic skills in context of
work

This document lists each of the relevant Indicators at the bo�om of Page B Sec�ons for each element of transi�on
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State Performance Plan

The Individuals with Disabili�es Educa�on Act (IDEA) requires each state to develop a state performance 
plan/annual performance report (SPP/APR) that evaluates the state's efforts to implement the requirements 
and purposes of the IDEA and describes how the state will improve its implementa�on.

The California State Performance Plan 2021-22

1. Gradua�on:  Percentage of children with IEPs who earn a standard diploma

2. Drop Out Rate:  Percentage of children who leave school without a diploma.

3. Par�cipa�on for children with IEPs on statewide assessments:  Par�cipa�on and proficiency rate

Proficiency rate for children with IEPs who take alterna�ve assessments.

Gaps in proficiency rates for students with IEPs who achieve academic standards.

4. Suspension and Expulsion Rate

5. Educa�on Environment:  Inclusion of children with IEPs in regular educa�on.

6. Preschool Enviroment:  Inclusion of young children ages 3-5 with IEPs in regular educa�on.

7. Preschool Outcomes:  Development of social-emo�onal skills, acquisi�on of knowledge and skills

(early language, communica�on skills, early literacy)

8. Parent Involvement

9. Dispropor�onate representa�on:  Inappropriate representa�on of racial and ethnic groups

10. Dispropor�onate representa�on of racial and ethnic groups in specific disability categories.

11. Child Find:  Percentage of children evaluated within 60 days of receipt of parent permission.

12. Early Childhood transi�on:  IEP development by third birthday.

13. Secondary Transi�on in the IEP

Compliance indicator: Percent of youth with IEPs aged 16 and above with an IEP that includes appropriate 
measurable postsecondary goals that are annually updated and based upon an age-appropriate transi�on 
assessment, transi�on services, including courses of study, that will reasonably enable the student to meet 
those postsecondary goals, and annual IEP goals related to the student's transi�on services needs. There also 
must be evidence that the student was invited to the IEP Team mee�ng where transi�on services are to be 
discussed and evidence that, if appropriate, a representa�ve of any par�cipa�ng agency that is likely to be 
responsible for providing or paying for transi�on services, including, if appropriate, pre-employment transi�on 
services, was invited to the IEP Team mee�ng with the prior consent of the parent or student who has reached 
the age

14. Post-School Outcomes:  Percent of youth who are no longer in secondary school had IEPs in effect at the 
�me they le� school and were:  A. Enrolled in higher educa�on within one year of leaving high school.

 B. Enrolled in higher educa�on or compe��vely employed within one year of leaving high school.

 C. Enrolled in higher educa�on or in some other postsecondary educa�on or training program; or compe��vely 
employed or in some other employment within one year of leaving high school.

15. Resolu�ons:  Hearing requests resolved through se�lement agreements

16. Media�ons:  Hearing requests resolved through media�on agreements.

17. State Systemic Improvement Plan
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Indicator 17    State Systemic Improvement Plan

Research and experience tell us that students who stay in school and graduate are more likely to be able to work and 

con�nue their educa�on.  For students with IEPs, quality IEPs wri�en to meet the mandate AND the spirit of transi�on 

have a higher likelihood of helping students prepare for their future.  Finally, when well wri�en IEPS are implemented 

using research-best best prac�ces, students are even more likely to achieve posi�ve outcomes. The CA School Dashboard 

provides data to measure outcomes at the state and local level.

The goal is to create a coherent educa�onal system for All students and develop a statewide system for support.

The current State Systemic Improvement Plan focuses on improving academic achievement outcomes for students with 

disabili�es and who are also English Learners, foster youth, and/or students who are eligible for free and reduced-price 

meals.  A priority of this work is to set the founda�on for one coherent system of educa�on in which students receive the 

support they need in the most inclusive environment.

Mul�-�ered Systems of Support requires suppor�ng high-quality standards and research-based, culturally and 

linguis�cally relevant instruc�on with the belief that every student can learn and excel, including students of poverty, 

those who are gi�ed and high achievers, students with disabili�es, English learners, and students from all ethnici�es 

evident in the school and LEA cultures.  Universal Design for Learning and Mul�-�ered systems of support are effec�ve 

strategies to achieve inclusive educa�on standards.

https://www.cde.ca.gov/pd/ee/responsiveteaching.asp
https://www.cde.ca.gov/pd/ee/responsiveteaching.asp
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State Measures

Academic Performance
Chronic Absenteeism

College/Career Readiness*
English Learner Progress

High School Graduation Rate
Suspension Rate

California College and Career Indicators

College and Career Readiness is a growing concern na�onally.

The workplace is changing.  Opportuni�es are changing as technology and ar�ficial intelligence impact all 

aspects of work.  Students are required to master academic skills and acquire technical skills and pursue post-

secondary educa�on and training to prepare for careers of the future.

The State of California has iden�fied strategies to measure college and career readiness.

These College and Career Readiness measures are based on the number of high school graduates who are 

prepared for college or a career. For more informa�on, visit It is a helpful tool www.caschooldashboard.org.  

for schools to monitor progress and iden�fy students who are struggling to achieve college and career 

readiness.

The following measures are approved as indica�ng college or career readiness:

· Career Technical Educa�on Pathway Comple�on

· Grade 11 Smarter Balanced Summa�ve Assessments in ELA and mathema�cs

· Advanced Placement Exams

· Interna�onal Baccalaureate Exams

· College Credit Course (formerly called Dual Enrollment)

· a–g Comple�on

· State Seal of Biliteracy 

· Military Science/Leadership

In addi�on to the indicators listed above, students with IEPs can also document career readiness through: 

WorkAbility I Work-Based Learning Program Comple�on

Transi�on Partnership Program and Work-based Learning Comple�on

   Focus on Work-based Learning, Internships, Appren�ceships, Employment

Department of Rehabilita�on:  Pre-Employment Transi�on Services
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Coordinated Set of Services Measurable Annual Goals Course of Study

Interagency Collabora�on

 Family Input, NeedsAnnual Age Appropriate 
Assessment

Student Interests, Dreams

Secondary Transi�on Services as Defined in IDEA 

The term “transi�on services” means a coordinated set of ac�vi�es for a child with a disability that:

(34 CFR 300 43(a) 120 U.S.C. 1401 (34)

§ Is designed to be within , that is focused on improving the academic and func�onal a results-oriented process

achievement of the child with a disability to facilitate the child's movement from school to post-school ac�vi�es:

§ Including post-secondary educa�on, voca�onal educa�on, integrated employment (including supported 

employment), con�nuing and adult educa�on, adult services, independent living, or community par�cipa�on.

§ Is based on the individual child's needs, taking into account the child's strengths, preferences, and interests; and

§ Includes instruc�on, related services, community experiences, the development of employment and other post-

school adult living objec�ves, and, if appropriate, acquisi�on of daily living skills and func�onal voca�onal evalua�on.

And includes:

· To the extent appropriate, with the consent of the parents or child who has reached the age of majority, the public 

agency must invite a representa�ve of any par�cipa�ng agency that is likely to be responsible for providing or paying 

for transi�on services. (34 CFR 300.321(b)(3))

· Transi�on services, begin not later than the first IEP to be in effect when the child turns 16, or younger if determined 

by the IEP Team, and are updated annually. The IEP must include measurable post-secondary goals based upon age-

appropriate assessments related to training, educa�on, employment, and where appropriate, independent living skills 

and the transi�on services (including the course of study) needed to help the child in reaching those goals

How to Construct the Transi�on Individualized Educa�on Program

Post-Secondary Goals

Post-Secondary Outcomes
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State Performance Plan

IDEA requires each state to develop a performance plan and

evaluate progress toward achieving the goals listed on the plan.

Quality 
IEPs

Stay in school

Graduate

Postsecondary 
Educa�on

Employment

Independent 
Living

The State of California's Performance Plan lists four indicators that specifically related to secondary transi�on: 

(1) Increase Percent of youth with IEPs gradua�ng with a regular diploma   (2) Decrease the drop-out rate

(13) Achieve compliance with federal guidelines on the IEP

(14) Improve outcomes in employment, educa�on/training, and independent living

The California State Performance Plan Indicator 13:  

“Achieving Compliance with Federal Guidelines on the IEP”

 Schools are required to document the IEP meets the elements of Indicator 13.

 In order to be compliant, the answer should be “yes” to each of the following ques�ons.

This tool ensures the IEP is wri�en as required by federal regula�ons.

1. Are there appropriate measurable post-secondary goals in the areas of educa�on & training, 
employment, and as needed, independent living skills?

2. Are the post-secondary goals updated annually? 

3. Is there evidence that the measurable post-secondary goal(s) were based on age-appropriate 
transi�on assessment?

4. Are there transi�on services in the IEP that will reasonably enable the student to meet his/her post-
secondary goal?

5. Do transi�on services include courses of study that will reasonably enable the student to meet his or 
her post-secondary goal(s)?

6. Is (are) there annual IEP goals related to the student's transi�on service needs? 

7. Is there evidence that the student was invited to the IEP team mee�ng where transi�on services were 

discussed?

8. If appropriate, is there evidence that a representa�ve of any par�cipa�ng agency was invited to the 
IEP team mee�ng with prior consent of the parent or student who has achieved the age of majority? 
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1.  Post-secondary Goals

· Educa�on and training

· Employment

· Independent Living

2. Update Annually

3. Age appropriate assessment

4. Transi�on services

5. Course of study

6. Annual goals directly related to 

post-secondary goals

7. Student Invited to the IEP

8. Representa�ve of agency that 

provides post-school transi�on 

support invited to the IEP.

Remember, it is necessary to 

provide documenta�on in the 

student record of:

· Assessments

· Invita�ons to student

· Invita�on to agencies or 

jus�fica�on for not invi�ng 

agencies.

Assessments drive the IEP and 

document the need for services.

Reasons agencies are not invited or 

don't a�end with that jus�fy the 

indica�on that it is not applicable:

-Agencies that will pay for or 

provide services listed in the IEP are 

not available.

-Parent or student at age of 

majority refuses to consent.

-It is too early to determine the 

student will need agency 

involvement.

Some agencies may not a�end the 

IEP, but do provide services.  These 

services need to be documented in 

the student's record.

 The IEPTransi�on:  The IEP     This is one example of an IEP.

A workgroup was established by the California Department of Educa�on, 

2021 to explore strategies to develop an IEP template that focuses on 

assets.  The report is con�nuing to be studied.  For more informa�on 

h�ps://www.scoe.net/divisions/ed_services/workgroup_reports/
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Outcomes Defini�ons

Enrolled in higher educa�on within one year of leaving 
high school.

Enrolled in higher educa�on or compe��vely 
employed within one year of leaving high school.

 

 

 
Some other employment

Outcomes Students with Disabili�es Students without disabili�es

College and Career Ready 9% 44%

What do our students do a�er they leave high school?
SPP Indicator 14

There is an increasing emphasis on “outcomes” that answer this ques�on:

There is a mandate to conduct follow-up surveys to verify the percentage of students who are no longer in secondary 

educa�on, had IEPs at the �me they le�, and were pursuing post-secondary educa�on and training and/or employment 

goals.

Revised Defini�ons of post-school outcomes  

Youth have enrolled on a full- or part-�me basis in a: 
community college (2-year program) or 
college/university (4- or more year program) for
at least one complete term since leaving high school

Youth have worked for pay at or above the minimum 

wage in a se�ng with others who are nondisabled for 

a period of 20 hours a week for at least 90 days at any 

�me in the year since leaving high school.  This 

includes military employment.

Enrolled in other postsecondary educa�on or training 

program; or compe��vely employed or in some other 

employment within one year of leaving high school

Youth have been enrolled on a full or part-�me basis 

for at least one complete term at any �me in the year 

since leaving high school in an educa�on or training 

program (e.g., Job Corps, adult educa�on, workforce 

development program, voca�onal technical school 

which is less than a 2-year program).

Youth have worked for pay or been self-employed for a 

period of at least 90 days at any �me in the year since 

leaving high school.  This includes working in a family 

business (e.g., farm, store, fishing, ranching, catering 

services etc.).
Source: Na�onal Technical Assistance Center on Transi�on (www.transi�onta.org

How are we doing? State Data

http://www.transitionta.org
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Behavior where/how

Employment Goals

Independent Living

Required

Required

As Needed

1A. Mandates: Write appropriate, measurable post-secondary goals (IDEA 2004 Sec�on 614(d)(I(A)VIII)

What should measurable post-secondary goals look like?

Use this formula to state the goal:

Post-secondary goals are statements of what the student will achieve a�er leaving high school. The goals must be stated 

in terms that can be measured. Words like “hopes to, plans to” are not measurable.

A�er high school I will     

Example:  A�er high school I will enroll at Shasta College to earn an Early Childhood Educa�on Creden�al.

These post-secondary goal statements are examples of behaviors that are based on IDEA guidelines.
Goal statements in the IEP need to reflect the student's personal plan.

Post-secondary educa�on / training goals
A�er High School, I will…

· Enroll in a college or university to study _______________________.

· Earn an occupa�onal cer�ficate in ___________________________.

· Enroll in voca�onal training in ______________. (cosmetology, pet grooming, heavy equipment opera�on, etc.)

· Enter the military for training in _______________________.

· Enter an appren�ceship in the field of ______________________________.

· Complete on the job training for ____________________________________.

· Enroll in adult educa�on

· Get a compe��ve job -  work full �me / part �me (specify employment desired)

· Get a job that is integrated compe��ve employment (specify employment desired)

· Start a business – Entrepreneurship (specify business desired)

· Do volunteer work in the community (specify volunteer posi�on desired)

· Live independently

· Live with family, roommates

· Live independently with suppor�ve services

· Live in group home

· Manage finances, household

· Access community – independently 

· Use Public transporta�on

· Par�cipate in leisure and recrea�on ac�vi�es in the community.

 Let's Reflect on the goals listed in the IEP

Does the student have sufficient informa�on 
about themselves and their op�ons to make 
informed choices?

Are the goals listed:
The Student's Goals?
Based on age-appropriate assessments?
Do they occur a�er high school?

Are they “measurable – Countable?

2A. Mandates: Update Goals Annually
Goals need to be updated annually.  Goals may change as students gain experience, opportuni�es, training and 

work experience.  Post-secondary goals evolve from general to specific as students grow and mature.
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I will work full �me as—
at---

I will work as --

I will get a job

 
I will go to school. 

I will go to college/technical training 

I will enroll at—for--- as a ---

Self Advocacy / Self Determina�on – Career Development -- Academic Development

1B. Best Prac�ces:  Wri�ng appropriate measurable post-secondary goals

When measurable post-secondary goals are the core of the IEP, the educa�onal plan makes sense to students, 

parents, teachers, counselors and transi�on agency partners. 

The I
EP is

 bas
ed o

n st
uden

t's g
oals.

It is
 import

ant 
that

 stu
dent

s lea
rn a

nd

appl
y a 

deci
sion-

makin
g pr

oces
s.

Set the expectation that students have the right and responsibility to work if they can.

Focus the IEP on the student's plan for their future. 

Engage students in decision-making process beginning at the latest, in middle school.

Focus on the career/employment goal first.  Utilize job information (O'NET) to validate 

education and training requirements and the skills needed for successful employment.

Incorporate career information into the IEP related to education requirements, and skills 

and abilities defined in CA Career Zone and My Next Move occupation information.

Validate goal statements annually using annual career / transition assessment data.

Encourage students to present their goals through authentic assessments.

Engage students in developing their individualized learning plans, a sample planning tool 

Goals change and 

should move from 

general to specific as

students mature.

2B. Best Prac�ce: Update goals annually
As students mature, and have new experiences, their goals mature and need to be reviewed annually through an 

assessment process.  The review process may verify goals and services remain the same- or new goals will be set by 

the student. The goals need annual review to validate or update them to reflect current goals.
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1. A Roadmap to Compe��ve Employment

3A.   Mandates: Goals are based on age-appropriate assessments
IDEA 2004 s�pulates: "The IEP must include measurable post-secondary goals based upon age appropriate 

assessments related to training, educa�on, employment, and where appropriate, independent living skills and the 

transi�on services (including the course of study) needed to help the child in reaching those goals".

Federal IDEA Guidance: Each year, the transi�on assessments should be revisited in a more specific manner, 

targe�ng the student's development.  For students in grades nine and ten, a career explora�on measure or 

interest inventory is typically sa�sfactory.  For an older student, a voca�onal skills assessment is more 

appropriate.  Assessment should address all three components of transi�on- employment, post-secondary 

educa�on and training, and independent living. Assessment informa�on may be summarized on the Transi�on 

Page of the IEP or the sec�on that describes present levels of academic achievement and func�onal 

performance.

Basic assessment strategies include interviews, the discover process, interest surveys, computerized 

informa�on systems, por�olios, observa�on, and interviews.  There is an array of free tools and resources 

available.  Transi�on assessment includes career/voca�onal assessments and an evalua�on of other transi�on 

issues (academic skills, readiness for transi�on, life skills, resources, and eligibility for support systems). 

Assessments should document the en�re transi�on IEP.  They should validate post-secondary goals, iden�fy 

needed transi�on services, and most importantly, help students and their families set goals and plan their 

future.
· Assessments should be reviewed annually to form the basis for all aspects of the transi�on plan.
· As students move closer to leaving high school, it is important to address issues related to readiness 

for transi�on, availability of resources and eligibility for service 



19

 

Reflec�ons on assessments
Is it easy for the student to use?
Is it age/grade appropriate? Can students relate to language?
Does it stereotype career choices?
Is it easy to read and interpret? (Does it assess interests or reading skills)?
Does it provide feedback that leads to reflec�on?
Does it enhance insights?
Does it reflect the current /emerging job market  employment skills?
Are assessments provided annually to iden�fy post-secondary goals?

California Career Resource Network (CalCRN)
California Career Zone Lesson Plans
Career Surfer  Mobil App California Career Center

www.californiacareers.info

Person Centered Planning Resources
MAPS h�ps://inclusion.com/path-maps-and-person-centered-
planning/
Char�ng the Life Course
h�ps://www.in.gov/fssa/ddrs/files/LifeCourse-Tools.pdf
Camp Networx www.campnetworx.org

Life Skills inventories:
Casey Life Skills  (Rates life skills)
www.caseylifeskills.org

Transi�on Health Care Checklist
h�p://www.portal.state.pa.us

Resources for Individuals with ID/DD 
E Jam Environmental Assessment  www.transi�oncoali�on.org
How I want to Spend My Time
h�p://www.dds.ca.gov/ConsumerCorner/docs/HowIWan�oSpen
dMyTime_English.pdf

Na�onal Career Informa�on resources
O’NET- (a Na�onal databank of career informa�on) 
www.onetonline.org www.mynextmove.org
Employment Development Department: edd.ca.gov

Labor Market Informa�on        Work Smart
Occupa�onal Guides                  Local job informa�on

Bureau of Labor Sta�s�cs have resources for students.  
www.bls.gov/k12students.htm
Occupa�onal Outlook Handbook    bls.gov/ooh
My Skills My Future
h�ps://www.myskillsmyfuture.org/

Assessment using the Discovery Method engages youth and their 
allies to identify goals, dreams, assets, allies and challenges.  It may 
form the founda�on for students to present their goals in a mul� -
media format as the mature while in school.  
www.imdetermined.org

Skills to Pay the Bills http://www.dol.gov/odep/topics/youth/so�skills/

Individualized Learning Plans
h�ps://www.dol.gov/agencies/odep/program-
areas/individuals/youth/individualized-learning-plan
Jobs described in children’s literature  

Self Advocacy / Self Determina�on --- Career Development --- 

I am Good 
At

What I 
will be 

paid to do
I Like

Ideal Job! 

3B.  Best Prac�ces: Goals are based on age-appropriate transi�on assessments.
Person-Centered Planning is the key to quality transi�on planning and prepara�on.

Assessment should lead to self-discovery.

v Who am I?     Who are my allies?

v What are my unique talents and interests? What do I do (hobbies, recreation, interests) 

v What do I want in life now and in the future?

v What are the main barriers to getting what I want from school and my community?

v What are my options for achieving my goals?

And lead to gaining personal insight that leads to informed choices!

Elements of a Person Centered Plan

My Likes,  Dislikes            What Works – Or Not

My Gi�s, Talents              My Life Story

My Challenges                  Places I Go

Choices I Make   How I Communicate

How I Interact                   My Health, Wellness

Some of the Most Common and Easily Accessed Free Assessment Resources 



4A. Mandates: Transi�on services
The term “transi�on services” means a coordinated set of ac�vi�es for a child with a disability …
IEPs are required to list transi�on services that will be provided to help youth achieve their transi�on goals.     

§ Transi�on services, begin not later than the first IEP to be in effect when the child turns 16, or younger if 
determined by the IEP Team.  Annually updated IEPs must include measurable post-secondary goals based 
upon age-appropriate assessments related to training, educa�on, employment, and where appropriate, 
independent living skills and the transi�on services (including the course of study) needed to help the child 
in reaching those goals.

§ IDEA defines the services as instruc�on, related services, community experiences, the development of 
employment and other post-school adult living objec�ves, and, if appropriate, acquisi�on of daily living 
skills and func�onal voca�onal evalua�on.

§ The Workforce Innova�on and Opportuni�es Act (WIOA) mandates that the Department of 
Rehabilita�on, American Job Centers and Educa�on agencies work together to provide Pre-Employment 
Training Services to youth and students with disabili�es. (www.wintac.org).

§ The Office of Special Educa�on and Rehabilita�on has verified pre-employment transi�on services should 
be included as a transi�on service.

Transi�on Services
Educa�on

Pre-Employment Transi�on Services
Department of Rehabilita�on

Specialized Academic Instruc�on Workplace Readiness Training
Explore Career Op�ons
Non-Tradi�onal Career Choices

College Awareness Prepara�on Counseling on Post-Secondary Educa�on
Career Pathways

Career Awareness/Planning, 
Self-Advocacy, 

Job Explora�on Training
Career Development 
Work Based Learning

Self-Advocacy Training
Peer Mentoring
Disability Understanding/Disclosure

Work Experience Work Based Learning
Job Coaching
Agency Linkage
Travel Training
Other Related Services

Steps to Career Development

Self Awareness

Career Awareness

Speakers in classrooms

Career Fairs

Career Explora�on

Job Shadowing

Interviews

Career Mentoring

 Service Learning/Volunteering

Student- led Enterprises

Career Development

Internships  / Appren�ceships

Volunteering / Service Learning

Work Experience

Employment

Entrepreneurship

Transi�on Services related to College and Career Indicators may also be considered.

Workforce Readiness (Strategic Skills) Cer�ficate Program Comple�on

Pre-Appren�ceship Cer�fica�on Program Comple�on

Pre-Appren�ceship Non-cer�fied Program comple�on

State or Federal Job Program Comple�on (Example:  Job Corps, Youth Build)

Reflec�on on services listed in the IEP.
Are the services listed jus�fied in the assessment?
Do the services meet the individual student's needs and goals?
Do the services prepare the student to make informed choices?

Do the services prepare students for employment and post-secondary educa�on?
20
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Early College experiences through dual enrollment enhances the transi�on from high school to 

postsecondary educa�on and training.  

4B. Best Prac�ces: Transi�on services
The coordinated set of ac�vi�es delineates who will do what this year to assist the student in achieving the 

annual goals to support movement toward the post-secondary outcomes.

Evidence-Based Best prac�ces tell us:

v It is recommended that there should be at least one transi�on service listed that corresponds or connects 

to each post-secondary outcome; and

v The student's IEP should document transi�on services that focus on improving the academic and func�onal 

achievement of the student to facilitate their movement from school to post-school and,

v Transi�on services include academic and func�onal ac�vi�es, supports and services. 

As we review language in recent legisla�on that directly relates to transi�on (WIOA, ESSA, Higher

Educa�on Opportunity Act) and make connec�ons to IDEA, the following themes emerge.

Expecta�ons – Student Support – Career Technical Educa�on – Inclusion – Self Realiza�on

Community Experiences:  Training that takes place in the natural environment focused on social skills, 

domes�c skills, accessing public transporta�on and on the job training.

Self-Advocacy:  Self-determina�on skills, knowledge of disability and accommoda�ons, leadership 

opportuni�es, goal se�ng and problem-solving lead to post-school success.

Inclusion in General Educa�on:  Students who par�cipate in regular educa�on placements, and in career 

technical and occupa�on specific classes, are more likely to be engaged in post-high school educa�on, 

employment, and independent living.

Industry cer�fica�ons / Scaffolded cer�ficates:  Broaden opportuni�es for employment for students.

Career Development:  Services that engage students in exploring career and educa�onal op�ons, 

effec�ve job search skills, and the development of job readiness skills needed for success in the 

workplace and in the classroom.  Career development results in career planning based on informed 

choices.  Career Guidance helps the students explore jobs, the training they require, and labor 

market informa�on to iden�fy industries that have the highest poten�al for opportuni�es for jobs.

Career-Technical Training through career pathways that lead to high pay, high demand jobs.  

Par�cipa�on in internships and appren�ceships.  Earning Stackable Creden�als enhance employment 

opportuni�es.

Paid Employment / Work Experience:  Working provides an opportunity to apply learning and 

develop college and career readiness, knowledge, and skills (academic skills, technical skills, higher 

order thinking skills and applied workplace skills) that lead to employment.

Connec�ons:  Workplace mentors, family support system, interdisciplinary and interagency 

Collabora�on.  Local Partnership Agreements that define roles, referral processes, service, and agreements to 

par�cipate as members of the IEP team greatly enhances movement.

From school to adult services.        Source of Informa�on:  A Transi�on Guide, May 2017
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5A. Mandates: Course of study

Courses of study are defined as a mul�-year descrip�on of coursework to achieve the student's desired 

post-school goals, from the student's current to an�cipated exit year.  (NSTTAC Indicator 13 Guide)

Based on a review of legisla�on and California Educa�on Code (EC) that inform the course of study for the state of 

California, and, with the goal of making sure we do not create liabili�es for any students, the High School Alterna�ve 

Diploma Pathway workgroup made the following recommenda�ons:

1.  The course of study must inten�onally and explicitly reflect each student's secondary comple�on goals and post-

secondary transi�on goals.

The state of California has mul�ple pathways to a diploma defined:

- Achieve a standard high school diploma based on local mandates with or without accommoda�ons.

-       Achieve a standard high school diploma based on state minimum course requirements with Board approval.

2.  For students who plan to earn a high school diploma the student must meet State and district gradua�on 

requirements unless the IEP team determines this student qualifies for a diploma that is based on state course 

requirements.  This excep�on currently exists for specific student popula�ons.  Inclusive prac�ces recognize that 

students with disabili�es may also be academically successful-or challenged.  They may be disadvantaged 

economically, members of racial, ethnic minori�es, living in poverty, experiencing language barriers, foster 

youth or adjudicated youth.  Sensi�vity to these issues is essen�al.  This has implica�ons for students with 

disabili�es earning a high school diploma.

3.  Elec�ve classes or those mee�ng the State and district gradua�on requirements such as performing and visual arts, 

foreign language (language other than English including American Sign Language), and career technical classes should 

reflect the individual student's career interests and post-secondary goals.

4.  The course of study should be sufficiently generic to be portable across district and/or state lines.

5.  Student progress toward achieving a high school diploma should be monitored at least once annually with 

considera�on given to a�endance, grades, credit status and other educa�onal performance measures. The course of 

study should also be reviewed at least once annually for all students.

6.  It should be recognized that, to the maximum extent possible, a�ainment of a high school diploma should be 

recognized as par�ally mee�ng post-secondary educa�on and employment goals. (Some employers require a diploma to 

meet their minimum requirement when considering job applicants).

7.  It should be emphasized that the course of study and a�ainment of a diploma or cer�ficate are not sufficient to 

document the provision of transi�on services as mandated in IDEA.

The newly defined Alterna�ve Diploma pathway (EC 51225.31) provides an opportunity for students who have 

tradi�onally earned a cer�ficate of comple�on to earn a high school diploma.  This op�on is based on federal guidelines 

that require students with significant cogni�ve disabili�es to take the alterna�ve assessments and be taught a “standards 

aligned curriculum.” The workgroup recommends these students are offered a diploma that is aligned with federal 

mandates through an alterna�ve pathway.  However, the diploma is a standard diploma.  Nota�on of the alterna�ve 

diploma pathway in the transcript allows the students to be eligible for a free and appropriate educa�on to age 22.

Reflec�on on the high school diploma

Does the LEA recognize the importance of the high school diploma for all students, including 

students with significant cogni�ve disabili�es?

Are all students expected to earn the diploma?

Are students with IEPs engaged in standards-based curriculum?  Are they providing accommoda�ons 

if necessary?  Are they offered training to use of accessibility features in computers, tablets, and 

phones to accommodate themselves?
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Ed Code 51225.3 State CTE

Path

CSU UC

English 3 3 4 4

Math 2 2 3 3

Science 2 2 2 2

Social Science 3 2 2 2

Visual / Performing Art

1

1 1

Foreign Language 2 2

Career Technical 2 1 1

PE 2 2 ---- ----

Local requirements

5B. Best Prac�ce: Course of study
The course of study defines the mul�-year set of classes in the pathway to secondary goals (gradua�on, diploma, and 

cer�ficate) that begins in middle school and culminates the last year in school. It defines what courses the student will 

complete from now to the end of K-12 educa�on.  If the Post-secondary Educa�on Goal is to enroll at a college or 

university, the post-secondary ins�tu�on entrance requirements influence the course of study

v Elec�ves are defined as Foreign Language (a language that is not English), Visual/Performing Arts, and Career-

Technical Educa�on classes and Regional Occupa�on Programs/Classes. 

v The course of study may also include extracurricular ac�vi�es that relate to post-secondary goals (yearbook, school 

newspaper, athle�cs, student leadership organiza�ons (Future Farmers of America, Future Business Leaders of 

America, Key Clubs, etc).

v Career Technical Pathways are defined in the LEA’s Carl Perkins Plan.  Perkins V mandates inclusion of students with 

disabili�es in career pathways.  It also recommends programs beginning at middle school.

v Grading systems should be defined as increasing numbers are students with IEPs are included in general educa�on 

classes.  

 
The Cer�ficate of Comple�on is NOT Equivalent to the High School Diploma.  It does not meet Employment qualifica�ons 

if the employer requires a diploma.  It does not qualify students for financial aid for con�nuing educa�on if the source of 

financial aid requires a diploma. There is an excep�on for students with significant intellectual disabili�es who do not 

earn a diploma who are transi�oning from K-12 educa�on to colleges and universi�es that have programs to meet their 

needs.  It is the recommenda�on of the workgroup that a cer�ficate of comple�on is rarely offered, and the decision is 

local.

The workgroup report en�tled California Alterna�ve Pathways to a High School Diploma s�pulates there is nothing.

In Ed Code that prohibits an IEP team from reques�ng a waiver from local requirements for the diploma and allowing the 

student with excep�onal needs to earn the diploma using the same requirements for specific student popula�ons.

The high school diploma a �cket to work and to postsecondary educa�on and training-and financial aid.
           High School Diploma Status – Program of Study – Inclusion in General Educa�on

The State defines a mandatory course of study. Local 

Educa�on Agencies can add requirements.   Ed Code 

51225.31 enacted June 2022 s�pulates that students 

with significant cogni�ve disabili�es are eligible to take 

the alterna�ve assessment and are engaged in a 

standards-aligned curriculum may earn a high school 

diploma that waives local requirements for the diploma 

and is based on the state course of study.  This op�on 

allows the student to con�nue their educa�on to age 22 

based on their right to FAPE.

These student popula�ons may qualify for state 

diploma requirements or alterna�ve means that 

include waiving local diploma requirements.

o Foster Youth

o Military Family Member

o Recent Immigrant

o Alterna�ve Ed. Par�cipant

o Homeless Youth

o Former Court School Youth

Or the local governing board of the LEA with ac�ve involvement of parents, 
Administrators, teachers and pupils shall adopt alterna�ve means for pupils
To complete the prescribed course of student which may include:

- Prac�cal demonstra�on of skills and competencies
- Supervised work experience or other outside school experience
- Career-Technical educa�on classes
- Courses offered by the regional occupa�on centers or programs.
- Interdisciplinary study
- Independent study
- Credit earned at a post-secondary ins�tu�on.



 

Measurable Annual Goals

Post = AFTER
Secondary = HIGH SCHOOL

 

6A. Mandates: Annual IEP goals 
Federal Guideline

For each area where a post-secondary measurable outcome/goal is iden�fied, a measurable, annual IEP goal 

must be developed.

IDEA defines annual goals in Regulations: Part  /  /  /  /  / i300 D 300.320 a 2
A statement of measurable annual goals, including academic and func�onal goals designed to--

(A)  Meet the child's needs that result from the child's disability to enable the child to be involved in and make progress 

in the general educa�on curriculum; and

(B)  Meet each of the child's other educa�onal needs that result from the child's disability;

Func�onal skills are defined as motor skills, social interac�on and communica�on, personal living skills, and 

community living skills) and on an overall measure of independence.  Source:  The Academic Achievement and 

Func�onal Performance of Youth With Disabili�es A Report From the Na�onal Longitudinal Transi�on Study-2 (NLTS2) 

2006

Annual goals may be listed in the IEP in the sec�on en�tled Annual Goals and Benchmarks and referenced by 

number on the Transi�on pages of the IEP.

A Transi�on Plan has two types of goals:

The Annual IEP Goal iden�fies what will be worked on this year to build the student's skills in 

achieving the post-school outcomes.

Post-Secondary Goals

What will be worked on this year to help build the 

student's skills in achieving the post-secondary 

outcome?

Measurable statements of what a student will achieve 
leaving high school.

Annual = EACH
May be a statement in the transi�on plan of the 
academic goals

A recent supreme court ruling (Endrew F. v Douglas School District, December 2017) s�pulated that to meet its 

substan�ve obliga�on under IDEA, a school must offer an IEP that is reasonably calculated to enable the child 

to make progress appropriate in light the child's circumstances.  The Court emphasized that every child should 

have the chance to meet challenging objec�ves. The Department of Educa�on interprets this to mean that 

each child must be offered an IEP designed to provide access to instruc�onal strategies and curricula aligned to 

both challenging State academic standards and ambi�ous goals, based on the unique circumstances of the 

child.  (Source United States Department of Educa�on December 7, 2017, Ques�ons and Answers on U.S. 

Supreme Court Case Decision Endrew F. v Douglas School District   )www.ed.gov

Reflec�ons on annual goals
Do the annual goals reflect prepara�on for the student's goals?
Are the annual goals a reflec�on on teacher and parent expecta�ons for the student?
Are the annual goals aligned with academic standards?
Do the annual goals reflect what the student needs to know and do in the “next environment?”
Do annual goals reflect the need for inclusion in general educa�on?  
Do they provide accommoda�ons?  Are students encouraged to u�lize accessibility tools?
Are all students offered the opportunity to learn academic standards-beginning PreK – Grade 12
Do your students have the opportunity to earn the high school diploma?
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6B. Best Prac�ces: Annual goals 
The annual goals or instruc�onal objec�ves define what the student is reasonably expected to learn this year in order to 

achieve the post-secondary goal.

 The formula for wri�ng annual goals is SMART

 Specific    Measurable    Ac�on      Realis�c/Relevant   Time Limited    

As students with IEPs are integrated into general educa�on classes, these are commonly used terms that relate 

to teaching and learning.  California Ed Code references these terms in the areas of assessment and teaching 

specific student popula�ons, such as English Learners, as well as students with disabili�es.

Resources that help teachers align transi�on topics to academic standards are:

College and Career Readiness Standards and Research Iden�fied Transi�on Skills

h�ps://ytp.uoregon.edu/sites/ytp2.uoregon.edu/files/CCR%20Anchor%20Standards%20and%20Transi�on%20-

%20Final%2011032016-min.pdf

Universal Access/ Design:  Universal Design for 

Learning (UDL) means a scien�fically valid 

framework for guiding educa�onal prac�ce that 

—(A) provides flexibility in the ways informa�on is 

presented, in the ways students respond or 

demonstrate knowledge and skills, and in the ways 

students are engaged; and (B) reduces barriers in 

instruc�on, provides appropriate accommoda�ons, 

supports, and challenges, and maintains high 

achievement expecta�ons for all students, including 

students with disabili�es and students who are 

limited English proficient. 

Higher Education Opportunity Act of 2008       www.pacer.org   http://lessonbuilder.cast.org/.  

Suggested Steps to Create a Standards Aligned Curriculum

1. Iden�fy what students need to know and do at each grade level based on state standards

2. Unpack “scaffold” the standard if necessary.  Analyze sub-goals

3. Develop the instruc�onal goal.

U�lize Effec�ve Teaching Methodologies:   Generic list of teaching Methodologies:  

h�ps://onlinedegrees.sandiego.edu/complete-list-teaching-methods/

Modifica�ons:  A modifica�on is any varia�on in the assessment environment or process that fundamentally alters what 

the test measures or affects the comparability of test scores. 

There are lots of resources that help us define annual goals.  They include:

California Career Resource Network (CalCRN) h�p://www.californiacareers.info/#Lessons

Common Core Anchor Standards, O'NET / My Next Move, 

Assessment Strategies:  Webbs Depth of Knowledge Taxonomy;  Blooms Digital Taxonomy

California Department of Educa�on Searchable Database of standards    h�ps://www2.cde.ca.gov/cacs/

Career Clusters Essen�al Standards, Smart Balance Assessment, Partnership for 21st Century

Freshman Transi�on Standards (Georgetown University) Standards for Career Ready Prac�ce

Life Skills Inventories, Career-Technical Educa�on Career Ready Standards / founda�on standards.

The Zarrow Center for Learning website includes transi�on assessment and goal generator and self-

determina�on tools. h�p://www.ou.edu/educa�on/centers-and-partnerships/zarrow.html

Think College.net:  IEP goals to prepare for college readiness  

h�ps://thinkcollege.net/sites/default/files/files/resources/TCResource_IEP%20goal%20ideas%202023_R_0.pdf

Expecta�ons -  High School Diploma Status – Program of Study 



 

7A. Compliance Requires:  Student par�cipa�on in the IEP

IDEA requires that the IEP is based on the individual child's needs, taking into account the child's strengths, 

preferences and interests.  Regulations: Part  /  / 300.320300 D

  Indicator 13 requires that the student is invited to the IEP.

The public agency shall invite the child with a disability to a�end his or her IEP mee�ng  if the purpose of the 

mee�ng will be the considera�on of the post-secondary goals for the child and the transi�on services needed 

to assist the child in reaching those goals.  34CFR300.37(b)(1)

If the child does not a�end the IEP Team mee�ng the public agency must take other steps to ensure that the 

child's preferences and interests are considered.   34CFR 300.321(b)(2).

Transi�on planning is about the student's movement from high school to post-school life.  It is based on the 

student's plans for the future.  Therefore the student's input is essen�al.  

The needs and desires of the student and family are the core of the planning process.

The student may need prepara�on and prac�ce in par�cipa�ng in the mee�ng.

There are five levels of par�cipa�on in the IEP (Source: Transi�on Coali�on)

1.  Student input provided indirectly based on a ques�onnaire or survey, 

2.  Passive Observer (in the room, avoids the conversa�on).

3.  Reluctant par�cipant (responds to direct ques�ons).

4.  Self-Advocate (prac�ces self-advocacy skills). 

5.  Leader (demonstrates leadership skills in the IEP).

Student Behaviors Associated with Post-School Employment and Educa�on

1. Strengths/Limita�ons: Express and describe personal strengths and limita�ons; assistance needs

2. Disability Awareness: Ability to describe disability and accommoda�on needs.

3. Persistence: work toward goal un�l it is accomplished; or a�er facing adversity.

4. Interac�on with others: maintain friendships, work collabora�vely with small groups, or teams.

5. Goal Se�ng:  Understand importance of se�ng goals; set post-school goals that match interests.

6. Employment:  Express desire to work, demonstrate job readiness, complete training, get a job.

7. Student involvement in IEP: Discuss goals with IEP team, ac�vely lead the IEP.

 Source:  Transi�on Educa�on Fast Facts, Council for Excep�onal Children (2013)

It is important that the student develop knowledge of their disabili�es and effec�ve accommoda�ons.

The s�gma of having a disability is so strong that approximately 60% of students who had IEPs during high 

school indicated that they did not have a disability the year a�er they exited high school.

(Newman, Wagner, Cameto, & Knokey, 2009).

Let's Reflect on Student engagement in the IEP

Are your students encouraged to par�cipate in their IEP?

Are they offered training and support to share their story in the IEP?

Is their input and perspec�ve valued by the IEP team?
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7B. Best Prac�ces: Student par�cipa�on in the IEP
Self -Advocacy and Self Determina�on are essen�al skills for students with disabili�es.  They are especially 

important as agencies that provide post-secondary transi�on support emphasize person-centered planning.

There are four ways students can be involved in the IEP process:

v Planning the IEP includes laying the founda�on for the mee�ng by iden�fying strengths, needs, establishing goals, 

considering op�ons and preparing resources to use at the IEP mee�ng.

v Dra�ing the IEP provides prac�ce in self-advocacy skills - includes having students write a dra� of their IEP that 

reflects their strengths and needs as well as interests and preferences.

v Par�cipa�ng in the IEP Mee�ng: Demonstrate self-advocacy skills.  Student has the opportunity to share interests, 

preferences and needs and par�cipate in the process of developing the transi�on plan and tell their story.

v Implemen�ng the IEP:  Evaluate their own progress toward achieving goals.  

Self-Advocacy 

Understanding your strengths and needs, iden�fying your personal goals, knowing 

your legal rights and responsibili�es, and communica�ng these to others. 

Characteris�cs of Self Determined People

· Awareness of personal preferences, interests, strengths, and limita�ons

· Ability to iden�fy wants and needs.

· Make choices based on preferences, interests, wants and needs.

· Ability to consider a variety of op�ons and an�cipate consequences for their decisions.

· Ability to evaluate decisions based on the outcomes of previous decisions and revise future decisions accordingly.

· Ability to set goals and work towards them.

· Problem-solving skills

· Striving for independence while recognizing interdependence with others

· Self-advocacy skills

· Independent performance skills and ability to adjust performance.

· Persistence

· Ability to assume responsibility for ac�ons and decisions.

· Self Confidence

From A Prac�cal Guide for Teaching Self-Determina�on, Sharon Field, Jim Mar�n, et al, Reston VA, Council for Excep�onal 

Children

Employ self-advocacy strategies to prepare students to par�cipate ac�vely in the IEP.

§ Inventory your strengths- areas to improve or learn, goals and choices for learning or needed 

accommoda�ons.  Students complete an inventory sheet they can use at the IEP mee�ngs.

§ Provide inventory informa�on Use inventory, por�olio, presenta�on video, etc.

§ Listen and respond- learn the proper �mes to listen and respond.

§ Ask ques�ons- teach students to ask ques�ons when they don't understand something.

§ State your goals- students list the goals they would like to see in their IEP.

§ Use the IEP as an opportunity to develop self-advocacy and leadership skills.

Goal Se�ng – Youth Autonomy – Expecta�ons - Self Advocacy – Self Realiza�on
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8A. Mandates:  An invita�on to representa�ves of any par�cipa�ng agencies to a�end the 

IEP team mee�ng

IDEA 2004 s�pulates:  If appropriate, a representa�ve of a par�cipa�ng agency that is likely to be responsible 

for providing or paying for transi�on services should be invited to the IEP team mee�ng with the prior consent 

of the parent (or student who has reached the age of majority).

Documenta�on of the parental consent to invite the outside agency should be maintained.

Documenta�on of the invita�on to the outside agency should also be maintained.

The ra�onal used to determine agency involvement is not applicable (NA) should be included:

   Refusal by parent or student who has reached the age of majority to consent to agency par�cipa�on.

   The IEP does not list transi�on services that are likely to be paid for or provided by an outside agency.

   It is too early to determine if there is a need for outside agency involvement.

The GAO Report en�tled STUDENTS WITH DISABILITIES

Be�er Federal Coordina�on Could Lessen Challenges in the Transi�on from High School

From the July 2012 report to the Ranking Member, Commi�ee on Educa�on and the Workforce,

House of Representa�ves

Students with disabili�es face several challenges accessing federally funded programs that can provide 

transi�on services as they leave high school for post-secondary educa�on or the workforce. These include 

difficulty naviga�ng mul�ple programs that are not always coordinated; possible delays in service as they wait 

to be served by adult programs; limited access to transi�on services; a lack of adequate informa�on or 

awareness on the part of parents, students, and service providers of available programs that may provide 

transi�on services a�er high school; and a lack of preparedness for post-secondary educa�on or employment. 

Prior GAO work iden�fied many of these same challenges, which is indica�ve of the longstanding and 

persistent nature of the challenges facing students with disabili�es as they transi�on out of high school.

The primary reasons it is difficult to manage and prepare for transi�on cited in the report are:

§ Lack of coordina�on of services among programs: Schools are required to invite agencies that provide 

transi�on services to IEP mee�ngs, but agencies are not required to a�end.

§ Delays in services because of differing defini�ons of disabili�es and eligibility criteria; differing assessment 

requirements and inability to share informa�on.

§ Lack of adequate informa�on and awareness of op�ons a�er high school.

§ Inadequate prepara�on for post-secondary educa�on and the workforce- driven by the emphasis on 

academic tes�ng causing less �me for career-technical and life skills educa�on.

Recently enacted WIOA legisla�on addresses the connec�ons between transi�on services and Educa�on, 

Department of Rehabilita�on, and American Job Centers (One Stop Centers).



This chart demonstrates some of the issues. 
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8B. Best Prac�ces:  Parent/family and interagency collabora�on
It is important to note that the IEP Team membership includes families, who play a cri�cal role in the transi�on process.  

They are typically the coach, mentor, and advocate when the student leaves school.  They need to be encouraged to ac�vely 

engage in the IEP process and the development of post-school goals.  They need informa�on and support to access 

community agencies and resources that support youth they leave school.

A recent GAO report demonstrates the challenges students and families face as they try to navigate agencies a�er they 

leave high school.  Agencies require students apply for services.  They have a narrower focus on transi�on than the K-12 

system.  They are allowed to have wai�ng lists.  They also have different defini�ons of disabili�es.  Services can vary widely 

within state systems based on the community resources. Linking youth to agencies while in school make connec�ons easier.  

Convene 

your local 

Community 

of Prac�ce- 

collaborate 

with the 

agencies 

that provide 

transi�on 

services 

a�er high 

school.

Department of Labor
§ Employment Dev. Dept.
§ WIOA / American Job Centers
§ California Conserva�on Corps
§ Job Corps

Community College/ Universi�es
Military
Technical Training
Adult Educa�on
Regional Occupa�on Program
Short term Cer�fica�on
Community Educa�on

Social Services
Public Transporta�on
City and County Housing
Health Departments

Department of Rehabilita�on
Regional Centers
      Vendor programs

Independent Living Centers/ programs
Dial a Ride/Ride on Demand
Social Security-SSI

Community College-Disabled 
Student Programs and Services 
(DSPS)

· Partner with agencies in advance of IEP- with parent and student permission.

· Form local / regional Community of Prac�ce or Partnership Groups to address transi�on.

· Invite agencies to the classroom. Offer Informa�onal workshops, mee�ngs for parents.

· Collaborate with agencies to create a Local Partnership Agreement. 

· Create community resource maps and informa�on for students and parents to navigate transi�on.

· Communicate with transi�on des�na�ons-Learn what students need to know and do to be ready for the next environment.

Reflec�on on Collabora�on
Are parents welcomed and encouraged to share their perspec�ve?
Are agencies that will work with the student a�er high school invited to the IEP?
Is assessment informa�on shared?

Is there an effort to coordinate services?
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These are some common terms that mean different things to different audiences:

When you say

I Hear

Outcomes Assessment Course of 
Study

Post-
secondary
Goals

Self-Advocacy Self 
Determina�o
n 

Student Where do I 
go???

Not Another 
Test!!!

Classes? I am not sure
what my 
op�ons are.

If I talk, will 
they listen?

I am in charge 
of my future?

Parent What is out 
there for my 
child?

Not another 
test - more 
test anxiety! 
Will it help
or discourage?

What 
classes lead 
to 
gradua�on?

Are these 
goals realis�c?

I want them to 
listen to me too

Where do I get 
the informa�on 
to guide my 
child to ask for 
what he or she
needs?

General Ed. College and 
career 
readiness

Academic
Finals
Smarter 
Balance

Educa�on/ 
Career Plan

College / 
University

Pick a university

Ask for help

I will guide 
students to 
make choices

Special ed.

Post-
secondary
educa�on and 
training; 
employment, 

Psycho-ed test
Academic test
Transi�on and
Career surveys
life skills 
evalua�on

Course of 
study

Goals related 
to post-
secondary
educa�on 
training, work, 
Independent 
living

Know your 
disability
Ask for 
accommoda�ons

Use your 
ini�a�ve to plan 
your future and 
share your 
plans.

College

Persistence -
Complete your 
degree or 
certificate
Transfer from 
community 
college

Placement 
tests
Eligibility for 
DSPS
Finals
Test for 
license...

Educa�on 
Plan

Major
Students need 
to know what 
classes they 
want and ask 
for DSPS 
services they 
need.

Responsibility 
for career and 
educa�on 
planning.  They 
must use 
ini�a�ve to ask 
for help.

Department of 
Rehabilita�on

Employment
Voca�onal 
eval. Work 
Readiness
Situa�onal 
Assessment

What 
classes or 
programs 
relate to 
employmen
t goal

Employment 
Goal

Can they 
describe their 
disability and 
state their 
employment 
goal

Set realis�c 
goals for 
themselves and 
advocate for 
their needs.

Developmental 
Disabilities 
Services

Integrated 
compe��ve 
employment
Quality life

Eligibility for 
services
Specialized 
assessments

Classes to 
earn 
diploma or 
certificate

Do you want 
to leave high 
school with a 
diploma or 
certificate?

Request 
services when 
developing a 
program plan

State goals for 
the future, 
Make choices 
about services 
to meet needs.

Business Responsible, 
Produc�ve 
Employee with 
skills to do the 
job.

On the job 
evalua�on

What 
training 
does they 
employee 
need

Minimum 
qualifica�ons 
for jobs

Speak up.
Ask for what 
you need
Disclose your 
disability

Plan ahead
Complete 
educa�on and 
training to 
advance

America Job 
Centers

Employment Verifica�on of 
eligibility

Employmen
t plan

Employment Express your 
goals and ask 
for what you 
need.

What services 
are provided? 
Which ones 
meet my 
needs?

Collabora�on among agencies requires effec�ve communica�on.  It is important to hear all 
perspec�ves.  
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Legisla�on, Regula�ons, Rulings that Impact Diplomas for Students with Disabili�es

The Every Student Succeeds Act (ESSA) provides guidance that impacts our youth.

It defines the High School Diploma

The term “regular high school diploma:” 

• (A) means the standard high school diploma awarded to the preponderance of students in the State that is fully 

aligned with State standards, or a higher diploma, except that a regular high school diploma shall not be aligned 

to the alternate academic achievement standards; and 

• (B) does not include a recognized equivalent of a diploma, such as a general equivalency diploma, cer�ficate of 

comple�on, cer�ficate of a�endance, or similar lesser creden�al, such as a diploma based on mee�ng IEP 

goals. 

• The vast majority of students with disabili�es should have access to the same high-quality academic coursework 

as all other students in the State that reflects grade-level content for the grade in which the student is enrolled 

and that provides for assessment against grade-level achievement standards.    Office of Special Educa�on and 

Rehabilita�on, July 2017

(California reports gradua�on rates based on a five-year cohort).

It defines who is eligible for an alterna�ve diploma.

• Only students with the most significant cogni�ve disabili�es should receive alterna�ve diplomas and only if they 

have taken the state's alterna�ve assessments.

• No more than 1% of students gradua�ng in a state should receive an alterna�ve diploma.

It is important to remember that a student with a disability may only be exited from special educa�on under the 

following three condi�ons:   1) If, a�er the comple�on of a special educa�on evalua�on, it is determined that the 

student is no longer a student with a disability:  2). Upon a student's gradua�on from high school with a regular high 

school diploma; or 3) Upon the student exceeding the maximum age for receiving special educa�on services.   

Authority:  34 C.F.R. § 300.306(a)(1); 34 C.F.R. § 300.102(a)(3)(i); 34 C.F.R. § 300.101(a); and Minn. Stat. §  125A.03

It defines state accountability requirements at the federal level, which resulted in the CA School Dashboard.

The Dashboard lists gradua�on rates for various student popula�ons for each Local Educa�on Agency (LEA) in 

the state and college and career indicators.  The dashboard is based on the data submi�ed to the central data 

collec�on system in the California Longitudinal Pupil Achievement Data System (CALPADS). This is a 

longitudinal data system used to maintain individual-level data including student demographics, course data, 

discipline, assessments, staff assignments, and other data for state and federal repor�ng.

CALPADS designates a Dashboard Alterna�ve School Status (DASS) program for "high risk" students who a�end 

alterna�ve educa�on programs.  Special Educa�on is integrated into the DASS data.  It is important to be aware of the 

methods CALPADS uses to evaluate college and career readiness.
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California Educa�on Code

• A student who graduates from high school with a regular diploma is no longer eligible for special educa�on and related 

services (34 C.F.R. 300.102(a)(3); Ed Code 56026.1

• An LEA is obligated to issue a diploma when any student meets regular gradua�on requirements, and withholding a diploma 

to meet procedural requirements of the IDEA would be discriminatory. (See Runkel and Anonymous)

• When a student meets gradua�on requirements, an LEA must only provide the student and parents with adequate no�ce of 

gradua�on and the rights available upon termina�on of educa�on consistent with the general no�ce requirements of 34 

C.F.R.300.503

• Neither achievement of IEP goals, nor academic proficiency at a 12th grade level is required for gradua�on with a regular 

high school diploma. (34 C.F.R. 300.102(a)(3)(iii)

Please note, students with disabili�es who earn an alterna�ve diploma con�nue to be eligible for special educa�on and related 

services.

Recent Supreme Court Rulings have an impact on diploma issues and the Opportunity to Learn

Endrew F. v. Douglas County School District,

The Supreme Court determined that, “[t]o meet its substan�ve obliga�on under the IDEA, a school must offer an 

IEP [individualized educa�on program] that is reasonably calculated to enable a child to make progress appropriate 

in light of the child's circumstances.” The Court addi�onally emphasized the requirement that “every child should 

have the chance to meet challenging objec�ves.” 
    

U. S. Department of Educa�on Advisory

Q 12   How can an IEP Team ensure that every child has the chance to meet challenging objec�ves?

The IEP must include annual goals that aim to improve educa�onal results and func�onal performance.

for each child with a disability. This inherently includes a meaningful opportunity for the child to 

meet challenging objec�ves.  Each child with a disability must be offered an IEP that is designed to provide access to 

instruc�onal strategies and curricula aligned to both challenging State academic standard, content standards and 

ambi�ous goals, based on the unique circumstances of that child.

Higher Educa�on Opportunity Act, 2008 

     Universal Design for Learning (UDL) means a scien�fically valid framework for guiding educa�onal prac�ce that —(A) 

provides flexibility in the ways informa�on is presented, in the ways students respond or demonstrate knowledge and 

skills, and in the ways students are engaged; and (B) reduces barriers in instruc�on, provides appropriate 

accommoda�ons, supports, and challenges, and maintains high achievement expecta�ons for all students, including 

students with disabili�es and students who are limited English proficient.  Higher Education Opportunity Act of 2008

The Higher Educa�on Opportunity Act of 2008 (HEOA) contains several important provisions that make 

postsecondary educa�on more accessible and affordable for young adults with disabili�es. This is par�cularly 

true for students with intellectual disabili�es, as the law created new comprehensive transi�on and 

postsecondary programs and provided access to federal student aid to this popula�on for the first �me.  

Rehabilita�on Research, Policy, and Educa�on, v26 n1 p33-42 2012
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Local Partnership Agreements 

As laws and regula�ons clearly define roles and expecta�ons related to transi�on, it is important to create 

local partnership agreements.  The California Blueprint for CIE makes partnership agreements necessary to 

achieve Real Work for Real Pay in the Real World for students with intellec�on / developmental disabili�es 

(IDD)

The Local Partnership Agreement Template is available at 

h�p://www.chhs.ca.gov/Pages/Compe��ve-Integrated-Employment-(CIE).aspx

These are the essen�al components of Local Partnership Agreements

  1.  Define the intent and purpose of the collabora�on.

  2.  Iden�fy core partners.  In terms of CIE, these partners are LEAs, DOR districts and Regional Centers.

  3.  Iden�fy community partners

     Addi�onal partners in transi�on may include colleges and universi�es, business partners, social 

     services, juvenile jus�ce, non-profit organiza�ons, including parent groups, social security,  

     career-technical pathways, Adult Educa�on, American Job Centers and other community  

     resources.  

  4.  Develop roles and responsibili�es with a focus on person-centered planning

  5.  Define referral and intake process

  6.  Coordina�on of plans:   Agencies have planning tools (schools- IEP,  DOR-IPE,   Regional Center-IPP

     Other plans are generated for youth through, for example, employment services, juvenile jus�ce,

     social services and post-secondary educa�on and training programs.

     Plans need to be synchronized and avoid requiring duplicate or compe�ng expecta�ons.

  7.  Informa�on Sharing:  Youth who reach the age of majority have the right to disclose and not to    

     disclose.  It is important to gain their permission to share their informa�on.

Examples of informa�on that might be shared include, but are not limited to eligibility documenta�on, 

youth plans, assessment Informa�on, educa�on and work histories,  employment or transi�on 

por�olios.

     

  8   Resources:  What resources do partners offer?  How and when are they available?

  9.  Communica�on process among partners and informa�on dissemina�on.

10.  System measurement or evalua�on- Is the partnership working?   How has data improved? 

        Have intended outcomes been achieved?
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1 IEP

2

3. 

4.

5. 

6.

7

8

A Transi�on Guide to Postsecondary Educa�on and Employment for Students and Youth with Disabili�es   

Developed by the Office of Special Educa�on and Rehabilita�on Services, May 2017  www.2ed.gov offers

a suggested �meline for seamless transi�on services.

Par�cipate in your IEP or your child's IEP development to ensure that transi�on services are 
addressed in your child's IEP by age 16 (or earlier, depending on your state's laws). Students 
with disabili�es and their representa�ves are cri�cal members of the IEP Team and have 
valuable informa�on that is needed for quality transi�on planning.

Schools should
1.  Invite the student.
2. Administer appropriate transi�on assessments.
3.  Determine needs, interests, preferences, and strengths.
4.  Develop post-secondary goals.
5.  Create annual goals consistent with post-secondary goals.
6.  Determine transi�on services, including courses of study needed to assist your student 
in reaching those goals.
7.  Consult with other agencies, in par�cular, the VR agency
8.  Update annually.

Be Familiar with steps 
to Transi�on Planning

Implementa�on of 
transi�on services

Provide transi�on services as iden�fied in the IEP.  Pre-Employment Transi�on services are 
provided under the Rehabilita�on Act.  Alignment of the IEP and IPE facilitates a seamless 
transi�on process.
1.  Pre-Employment Transi�on services provided under the Rehabilita�on Act as appropriate.
2.  Familiarize yourself with laws related to other programs and 
3.  Learn about community agencies that provide services to support students, such as travel 
planning, independent living skills

1.  Share employment interests and capabili�es during the intake interview.
2.  Focus on assessment(s) that lead to the student's postsecondary goals.

Once a student is determined eligible for VR services, the IPE must be developed and approved 
within 90 days, and no later than the �me the student leaves the educa�onal se�ng.

1.  Transi�on Services
2.  Voca�onal Counseling
3.  Voca�onal Training
4.  Post-Secondary Educa�on
5.  Supported Employment Services
6.  Career Development and
7.  Job Placement
As a result of the student or youth with a disability
1.  Achieving an Employment Outcome or
2.  No longer pursuing an employment outcome, and therefore, determined ineligible for VR 
services.

VR service Record 
Closure

Common VR Services 
under the 
Rehabilita�on Act

Individualized Plan for 
Employment

VR Applica�on 
process

Referral to VR or 
other Adult Agencies

VR is Department of Rehabilita�on (DOR) in California

Pre-Employment Transi�on Services:

1.  Job Explora�on Counseling

2.  Work Based learning experiences, which may include in-school or a�er-school opportuni�es, or experience outside the tradi�onal 

school se�ng, (including internships) that is provided in an integrated se�ng.

3.  Counseling on opportuni�es for enrollment in comprehensive transi�on or post-secondary educa�onal programs at ins�tu�ons of 

higher educa�on.

4.  Workplace Readiness training to develop social skills and independent living.

5.  Instruc�on in self-advocacy, which may include peer mentoring.
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Transi�on Ques�ons We All Want to Ask

Here is a list of the most common ques�ons regarding Transi�on in the IEP.  This is an abbreviated version.  The 

annotated version has extensive cita�ons of laws and regula�ons upon which these answers are based.  Both documents 

are available at Bob Snowden, Ed. D is credited with the research.www.catransi�onalliance.org.  

What is the difference between the terms mandate and compliance?

 Mandate is defined as a wri�en order or command. The Individuals with Educa�on Act  (IDEA)  mandates   
special educa�on law.

 Compliance means obeying the law.

Are “best prac�ces” also legally defensible prac�ces? 

Best prac�ces are tools or ac�vi�es used to meet the mul�faceted needs of students with disabili�es in the 

educa�onal se�ng. There exists an evolving array of available research-based strategies and supports that are 

considered to be best prac�ces. All prac�ces delineated in the student's IEP are legally defensible.

What extra steps are required to ensure the individualized educa�on plan (IEP) is legally defensible?

To ensure the IEP is legally defensible educa�on agencies must comply with federal and state special educa�on 

laws. Districts must ensure school personnel are knowledgeable about child find; evalua�on; IEP development; 

IEP implementa�on; provision of FAPE; protec�on of the rights of children and their parents to procedural due 

process and safeguards in the evalua�on and placement process; and address secondary transi�on services.

When is an assessment plan required to meet the mandate to provide transi�on assessments?

For a student aged sixteen and older, if the instrument used for transi�on assessment is a norm-referenced test 

of achievement, then an assessment plan is required. If the whole class is assessed for acquisi�on of criterion-

referenced skills or informal assessments to collect data are conducted for individual students, an assessment 

plan is not required.

Do we need to complete an assessment plan when transi�on and career explora�on are integrated into the class 

curriculum?

If transi�on and career explora�on are integrated into the class curriculum, and the data is collected on all 

students using criterion referenced assessments, an assessment plan is not required.

If a student is assessed individually to gather data using norm-referenced test of achievement, then an 

assessment plan is required.

What is the difference between transi�on services and career guidance and planning?

The difference between transi�on services and career guidance is the inclusion of transi�on planning in the IEP 

to assist the student in becoming a produc�ve member of his/her community.

Secondary transi�on services requirement at its incep�on is an affirma�ve ac�on-type push to codify 

career/voca�onal planning for students with disabili�es. 
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If general educa�on personal growth class offers career planning (like the 10-year plan) could it meet the transi�on 

requirements related to assessment, course of study, post-secondary goals?

Yes, general educa�on career planning ac�vi�es can meet the transi�on requirements related to assessments, 

course of study, and post-secondary goals as long as they are documented in the student's IEP.

Are related services required to be listed on the IEP or are they offered as needed? Is transi�on IEP required to list 

related services?

Yes, related services are required to be listed on the IEP and transi�on services is a mandated component of the 

IEP. It is the responsibility of the IEP team to consider what related services the child needs and the detail with 

which the team specifies them in the IEP.

How do we list post-secondary goals on the IEP if the student refuses to express goals?

Special educa�on law states transi�on goals and services must be in the student's IEP beginning in the year the 

student turns 16, or younger if determined appropriate. Ge�ng the student to ac�vely par�cipate in transi�on 

planning is not always an easy task. A teacher must be crea�ve in a�empts to verify preferences, interests, and 

goals. Best prac�ces suggest transi�on planning should take place before the IEP mee�ng. Since it might involve 

assessments and mul�ple mee�ngs there should be ample �me allo�ed for assessments and planning. During 

the transi�on planning process there will be many conversa�ons, with many different people. Make sure notes 

are taken on any conversa�ons with the student, family members, teachers, school administrators, evaluators, 

service providers, doctors, nurses and/or advocates. It is a good idea to follow up with a brief note or e-mail to 

confirm what was said about the student's preferences, interests and goals.

How do we find the �me to provide transi�on services if students rarely a�end school?

All districts have policies and procedures, in place, for students who are not mee�ng a�endance expecta�ons. 

Interven�ons provided to individual students who are not a�ending school regularly should be tracked and data 

should be analyzed to determine the effec�veness of the interven�on efforts.

Students and families with mul�ple issues or more intensive problems should par�cipate in School A�endance 

Review Boards (SARB) or other mul�disciplinary teams that include students, their family and school staff such 

as Student Success Teams (SST).

How do we document transi�on services for students who are in general educa�on classes 100% of the �me and 

involved in extracurricular ac�vi�es?

Districts are mandated to document the student's transi�on services through the IEP process.  It is reasonable 

to document the student's performance in general educa�on classes, and engagement in extracurricular 

ac�vi�es as part of transi�on record-keeping.
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Are teachers providing DIS services (e.g., Adap�ve PE, speech, and language) required to address transi�on in their 

IEPs?

Yes, DIS personnel are required to address transi�on in the student's IEP. Tie the services to transi�on topics. 

For example, the DIS Adap�ve PE Services may reference transi�on goals related the fitness, wellness and 

recrea�on; the DIS Language Specialist may reference transi�on goals related to communica�on skills required 

for employment or so� skills- interpersonal skills, coopera�on, and listening skills.

The law requires IEPs to address transi�on at age 16. What is the recommended age to address transi�on in their 

IEPs?

Special educa�on law specifically states transi�ons will begin when the student is “16 years of age, or younger if 

determined appropriate by the IEP team.” Many states require transi�on services at an early age. 

Can we meet the course of study mandate if we a�ach the four-year educa�on/employment plan developed by 

school counselors with students?

Yes, a four-year plan by a school counselor can meet the course of study requirement if the counselor is invited 

to the IEP team mee�ng and the contents of the plan is documented in the student's IEP.

Can responsibility be assigned to students and/or parents on the transi�on IEP?

Yes, responsibility regarding aspects of transi�on services can be assigned to the student and/or parent. Special 

educa�on law mandates that students and parents are full and equal par�cipants with the district in the 

development of the IEP. This means they must be invited to the mee�ngs regarding the special educa�on 

programming for the student and they must have equal voice in developing the program.

Can we state the student par�cipates in A-G courses? 

Yes, student progress in A-G courses are an integral part of the IEP process. All teachers keep data on which 

skills their students have mastered, and special educa�on law requires the u�liza�on of that informa�on to 

make informed decisions on the instruc�onal needs of the student.

How do we list dual enrollment courses that are typically offered in partnership between the high schools and local 

community colleges?

Transi�on services mandate facilita�ng the movement of the pupil from secondary ac�vi�es to post-secondary 

educa�on. Best prac�ce would involve developing a memorandum of understanding between the secondary 

educa�on system and the community college.

How do we invite agencies to par�cipate in the IEP if our community is small, rural and isolated therefore, lacking 

agency partners? 

Special educa�on law states the school needs to reconvene the IEP team to iden�fy alterna�ve strategies to 

meet the transi�on needs of the student. Most service agencies like the Department of Rehabilita�on have 

regional offices that cover large territories. Contact the regional office to invite a representa�ve to a student or 

group of students who may become clients.
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Do we need to document the services agencies provide students?

Yes, all schools need to document the services other agencies provide students with disabili�es. A �me to 

collect this type of informa�on is when the parents are interviewed.

What suppor�ng documenta�on is recommended to document the provision of services listed on the IEP.

When a complaint is filed against a district with the state that claims viola�on of federal and state special educa�on law, 

district must provide documenta�on to support compliance. Depending of the complexity of the complaint, 

documenta�on may include, but are not limited to, district forms, policies and procedures, cumula�ve files, copy of 

IEPs, referrals, assessments, inventories, reports, notes, minutes of mee�ngs, student progress reports, work samples, 

report cards, a�endance reports, service logs, etc.



How do Student Learn About Strengths, Interest and Assets?

Childhood Early Elementary Schools Hear stories / Read

 Play games!

 Solve Puzzles

 Explore community with parents!

 Family shares stories about jobs

 Chores

 Play with Peers

 Recrea�on with family

 Community recrea�on program

 Middle School / Early High School           Classes that spark an interest.

 Explore Interests, hobbies, YouTube, Video Games, Web

 Recrea�on Ac�vi�es

 Family Ac�vi�es

 Youth Organiza�on   4 H, Youth groups

 Youth Volunteer Experiences

 High School  Extracurricular / School Organiza�on Ac�vi�es

 Sport

Music / Performing Arts

Career Technical Classes

Work Experience

Work Based Learning

Interviews

Internships

Cer�fica�on for job skills

Mentoring
40
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